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Abstract
The purpose of this article is to render the experience of Cariúnas Project for thought. This is a social cultural program developed with children and adolescents from the impoverished northern outskirts of Belo Horizonte, the capital city of the state of Minas Gerais, Brazil. This project focuses music education from a holistic approach. The article also brings forth "the integration of activities" in the Cariunas Project. Basic concepts in holistic education are dealt with in the introduction. The Cariúnas experience is then reported through a description of its principles of pedagogic action, the phases of the pedagogical process and its evaluation methods. Some real life situations are finally shown as "cases", illustrating the pedagogical experience of Cariúnas Project and suggesting some lines of investigation.
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1. Introduction


When we consider the various meanings of the term "diversity", we could easily engage into a discussion of music education and its methodological varieties which, in turn, would lead us to some very actual thinking. However, we choose to talk about a path in education that responds to "human diversity", and about how this educational process would tend to the person through music, yet minding physical, psychological, social and cultural differences, typical of the human being. We propose to show that the holistic approach to education is the most suitable for dealing with human diversity.

 To demonstrate applying a holistic approach to education when attending to children and adolescents and its potential results, we will hereafter report the experience of a music teaching project which has done so - Cariúnas Project. This project, not only works from a holistic education perspective, but also has an "integration of activities" as reference point. 

Rafael Yus (2002, Educação integral – uma educação holística para o século XXI, pp. 15) states that "all that which is related to holism comes from Greek holon, which refers to a universe made of integrated sets that cannot be reduced to a simple sum of its parts". [The author's translation.]

The Greek philosopher and educator, Socrates, sustained that there are only two ways of educating a human being: to educate the body through movement, and to educate the spirit through music. From this thought, there comes one of the most sublime messages known from the Greek people, which already demonstrated their ability to uncover the relationship between the "I" and the universe.

Putting aside any ambition of analyzing or synthesizing an educational philosophy of a culture as distant from ours as that, I suggest that Greek education left us an ideal model of integral education, which emphasizes the search for a global development of the individual. 

However, that philosophy developed in antiquity is lost through time. According to J. Miller (1996), ever since the industrial revolution "humanity has stimulated subdivision and standardization, whose result was life fragmentation in all spheres of human life. [Translated back to English by the author.] This has reflected in changes in economy, the social and personal life spheres, and mainly in culture and education. In face of that, schooling actions and contents also tend to be subdivided, hierarchical, and fragmented (Yus, 2002, pp. 13). 

With the advancement of pedagogy and psychology, many pedagogical lines of study came about with the aim of bridging such a gap in teaching. It was not different in music education. From the end of the 19th century and throughout the 20th, the so called active methods - methods which bear on experience to get to theoretical knowledge - restored the philosophy of integration, of non-fragmentation of musical experience and of teaching democratization. These methods reinforce effective learner participation and the "urge to structure teaching in terms of a child's nature and needs" (Penna, 1990, pp.61, translated by the author).  

Dalcroze, Willems, Orff, and so many others recover the philosophy of holistic education in their methodology, as they privilege the whole being in music education, and feeling and thinking as premises for knowledge. Sekeff (2002) summarizes that approach in the following words (translated by the author): 

To pinpoint music in education is to defend the urge of its practice in our schools; it is to help the learner realize feelings in expressive forms: it is to help them interpret their situation in the world; it is to allow them to understand their experience; it is to give meaning to their condition of person and citizen. As all communication involves conflict, power, ideology, and negotiation, the learner needs to learn to deal with those values with competence and autonomy; and then, once more, there emerges the possibility of music as mediator, helping the learner build a dialogue with reality. Even more so, because its interface goes beyond what is routinely established (pp. 120).

Although the term "holistic", which can be understood as "whole" or "global", be so old, the tradition of its use has its roots in philosophers and pedagogues from the 18th century as, for example, Pestalozzi, later leading into other reputed masters in 20th century education, such as Maria Montessori, Rudolf Steiner, and specially Canadian J. P. Miller (1996), who used the term Holistic Education for the first time. For them, holistic education implies integral (whole) education, where not only a child's intellectual development is cared for, but also the physical, emotional, social, aesthetic, intuitive and spiritual aspects innate of every human being. 
2. Holistic Education

The holistic view emphasizes many values; we describe some of its relevant aspects for our object of thought as follows:
· Human beings are seen globally, that is, as carrying a body, mind and spirit; integral education aims to develop all our potentials; 
· Holism believes in multiple intelligence: an individual's learning process involves his/her mental, physical, and imaginative skills and also his/her interests and motivations;
· It is in the body that sensations and emotions are born in a human being and it is through movement that energies are liberated; thus, in holistic education, body language is emphasized;
· Holistic education believes in learning from experience, from discovery, from interest, from curiosity, to then find meaning in experience;
·  Holistic education acknowledges that all knowledge should be meaningful and that meaning must be transmitted. All learning has a bridge, an intersection, that confirms that everything is shared in this life. This leads to valuing interdisciplinary approaches;
· Holism proposes balance in everything because in so doing conciliation is pursued in all life's tendencies and processes. This presupposes searching balance between reason and intuition, analytic and syncretic thought , art and science, etc;
·  By emphasizing imagination, creativity, cooperation and the sense of community, holism believes that all human beings have limitless potential and the ability to exercise it; 
· Holism values the spiritual dimensions of a human being, without favoring any philosophy or religious belief. It leads the person to value life, to develop a state of harmony and personal balance and to assume responsibility for building peace in the world.

At first, holism could be seen as a  utopian educational philosophy since it suggests that individuals can be integrated to their community and to the Universe as a whole so that they can act in the world in a perfectly balanced way. However, by minding nature, we can see that all systems are constantly interacting among themselves, whether micro or macro organisms. As states Fritjof Capra (2002):

Every living organism responds to environmental influences with structural changes, and such changes, in turn, alter their future behavior. In other words, a system that connects to the environment through a structural bond is a learning system. The occurrence of constant structural changes resulting from contact with the environment is one of the main characteristics of all living beings (pp. 51, translated back to English by the author).


In this sense, by believing in the educator's responsibility towards interaction with the learners, I idealized the Cariúnas Project as a democratic approach to music education integrated with other art forms, directed to a disfavored social context, aiming to offer, not only aesthetic experience, but meaningful socially shared experience, involving the mind, body, emotions and spirit of all participants. 
Finally, by believing that the experiences lived in this Project and the results accomplished so far can exemplify the success of an unconventional, diverse proposal of transforming music teaching, I offer to report and discuss that experience in this paper.
3. Genesis 
To begin with, I believe that the discussion proposed here will report us to many situations that patch our path as educators, situations which take us by surprise for their unexpected outcomes. An example of this occurs when our educational field is circumscribed in a context which is distinct from our own reality, for instance, a context of communities of needy children and adolescents, coming from peripheral slums and from varying social cultural levels. Besides this diversity, the lack of life long projects and disbelief in the future is another characteristic that I personally encountered in many youngsters from those communities.

Along my experience I also perceived that the reality lived by those young people is sometimes hard to understand. The feelings of fear, anger, pride, jealousy and resentment are strongly present, generating all kinds of internal and external conflict, and aggressive reactions, lack of discipline, suspicion and so many other negative behavior related to low esteem. 

 It was with children and teenagers with behavioral patterns such as those above mentioned that we founded a project of music education called Criança e Música in the outskirts of Belo Horizonte, MG, Brazil, in 1998. This experience has been one of the most significant of my life. Through this togetherness, I have come to understand the real value of music, not only as a sensitizing tool, but also transforming. I also understood that my function as musician and pedagogue, as well as the function of all those who engaged in the project, would have to transcend the role of mere teachers. 

3.1 The principles of pedagogic action 

The experience of the project Criança e Música generated questions which we could not answer for a long time. However, from observation of systematic occurrences of some attitudes and behavior in the youngsters, as well as observation of the musical artistic results achieved, three distinct pedagogical principles were born. Those principles then formed the philosophical and pedagogical basis for the creation and development of Cariúnas Project, which was founded in the year 2000. 

The first of these principles defends whole education as the ideal formula to help needy young people recover or develop their ability to dream, desire and build their own future. This principle involves an all encompassing education, where body, mind and spirit are exercised simultaneously, affection being one of the most important tools of this process. The second principle defends specific intensive training of perception in all its varieties - visual, auditory and kinesthetic, as well as the development of communication skills, creativity, among many other possibilities, taking into account that such skills are determining, primary, or basic for any learning process. Finally, the third principle defends the integration of dancing in this educational process since body language is the most authentic and primary expression of the human being.

Today, we can say that these three principles, originated from almost 20 years of educational experience and from being familiar with those communities, in fact represent pillars of holistic education. We believe that such a distinction confers Cariúnas Project an innovative character, specially when we consider that such a philosophy came up as an answer to a certain social circumstance. In this context, Cariúnas offers all students courses in vocal and instrumental music; classic and modern dance; musical perception; creation in dance and vocal and/or instrumental music; plus the combination of various means of expression (dance, music and theater integrated), which add up to the elaboration and presentation of musicals.

3.2 Phases in Cariúnas' pedagogical process 
Projeto Cariúnas has been carried out in two distinct phases. The integration of activities already takes place in the first half of the project, which lasts two years and focuses on beginners. It is then that the children begin self-encounter because the means are provided so they can develop their potential, both human and artistic.

Through an "integrated class", learners participate in simultaneous experiences in the fields of musicalization, choir practice, drama and dance. By combining "two complementary movements, that of activity and that of creativity", that experience leads each child into discovery and experimentation, whose results are individual and collective performances, also interdisciplinary in character (Sekeff, 2002, pp. 123).  

In this initial phase, the activities are developed by two teachers in alternated leadership. Weekly meetings are held for discussion, analysis and register of the activities, besides follow-up preparation for progress in the subject matter. The musical content covered in this phase does not follow a particular syllabus, nor does it fit a fixed time schedule. By so doing, respect is shown for the whole development phases of the children. Besides the activities mentioned above, some experience emphasizing the children's listening skills are also offered the learners through keyboard, guitar and recorder experimentation and initiation. 
Integration becomes more and more expressive in the second half of the process, which lasts approximately three years. It is present in the instrumental performance activities as well as in dancing and choir chanting,  and also in the collective work of music creation and perception. In perception, for instance, all learners practice their main instrument, integrated to music theoretic information, including a variety of contents and practices, such as audition, appreciation, creation, writing, reading, performance, improvisation, etc. It is also in this part of the program that learners freely choose their main instrument. As reinforcement of the specific teaching of that instrument - either collective or individual - the program offers its practice together with the various instrumental performance groups. 

Parallel to collective practice, which works from scores written by teachers according to the musical formation and level of each student, music creation activities permeate the curriculum throughout. Little emphasized in the syllabus of regular schools, creation is considered fundamental in the Cariúnas context, since it is believed to be a necessary skill for young people in the actual world. Although the concept of creativity be still cloudy, covering a broad range of varying abilities, we agree with Yus (2002) that “being creative means being able to produce something that did not exist before, which  coincides with the idea that we must be innovative to a certain extent. However, not all innovative activity is creative" (translated by the author, pp. 75).  Therefore, we believe that only permanent practice of creative action, added to knowledge, will help the individual fully develop thought and the person's creative potential. 

The emphasis placed on body language continues in this second phase through dance classes, which become ever more systematic. As an inherent activity, modern, classic, folk, or pop dance is offered throughout the project to all learners. As a result, dance, as well as music, becomes a professional goal for some of the learners.

 As a gear, choir practice sets in motion all pedagogy in the project. It is responsible for the production of musicals, which aggregate all teaching facets of the project, both in what comes to choice of repertoire that may be integrated into dancing, and the complexity of the arrangements that will be required of the instrumental performers. 

During its five years of existence, Cariúnas Project has already produced four musicals and two CDs, recorded and produced by learners and teachers: Sementes do Amanhã (2002), and Lua de Papel (2005). 

3.3 Evaluation 

  Considering its social, pedagogical, cultural, psychological and spiritual reach, either in collective or individual activities, the goal of Cariúnas Project is to provide learners with the means and mechanisms for learning to take place. In this context, evaluation has the commitment to provide "the necessary feedback to promote competence through self-knowledge" (Yus, 2002, pp. 46, translated by the author).  Therefore, motivating learners to self-assessment is a continuous goal in Cariúnas' educational process. 

On the other hand, from another point of view, evaluation aims at observing the evolution of the child and adolescent as a whole, not only acquired knowledge and abilities. To be able to observe such a range of values, it is necessary to determine new dimensions for evaluation, such as the development of attitudes and values, intuition, creativity, cooperation, participation, posture and leadership, and so many other aspects not always dealt with in formal schooling. That is why the evaluation process in Cariúnas requires the use of non conventional assessment instruments, only one of which is standardized tests. One such unconventional instrument, for instance, is an assessment we ask from a learner's teacher(s) at the public school he/she attends to, whose results are added to the learner's records for self-assessment at the end of a term. 
3.4 Multiplying agents: an alternative for the market 

The learners who live an experience of integral education reach excellency through many a path ... Those learners rarely leave school before a personalized graduation. They thus enter the workforce, showing managers they have the 'raw stuff' that makes winners. 

 (Yus, 2002, pp. 47, translated by the author).

It was upon observation that the "raw stuff" was already there in Cariúnas, eager to grow and multiply, that the need arose to offer it the means for expansion. 

At first, Cariúnas Project limited itself to attend learners up to 16 years of age. However, in the search for a holistic construction of that adolescent, which includes his/her personal growth and, possibly, his/her formation and professional choice, attending to learners to the age of 18 became a necessity. The hard decision of attending to them past 16 brought about a future perspective for those young people, however. The proposition made that the oldest adolescents fulfilled an initial role of observers of the activities assigned to beginners opened up new horizons for all involved in the process. Thus were born the project's multiplying agents and, with them, the pedagogical practices in the fields of musicalization and dance, which would help their formation as "cultural agents". 

The introduction of these multiplying agents as assistants in the market, working in day cares, community centers, and other local associations for beyond-school attending happened naturally for two basic reasons. Firstly, for the lack and need of an art professional in those places and, secondly, because those places have been slowly trying to improve the quality of their pedagogical work. This new attitude of public institutions, NGOs and other establishments that attend to children and adolescents at social risk is the result of an awareness of the importance of culture and of working with our youngsters full time these days. Since public schools still cannot provide for that, those alternative institutions try to assume responsibility for the deeply desired full time schedule, even precariously, by means of a complementation as such.

In face of this array of institutions concerned with attending to social risked low income populations, we believe that non profitable institutions or the "third sector" of NGOs present today ever more favorable and more efficient possibilities in handling social and educational propositions. 

De Masi (2003, Brazilian Portuguese edition), O Futuro do Trabalho – fadiga e ócio na sociedade pós-industrial, classifies organizations in four typologies. In this classification, he places NGOs as an ideal type of organization, for being characterized by low pressure in rationalization and little competition. Thus writes the author: 

Their goal (third sector institutions) is solidarity and witnessing; their method is voluntary contribution; their primary role is personal involvement, born out of passion. Time, in this case, is lived as opportunity for better use. The most appropriate metaphor to represent this kind of organization is bee hive. (pp. 247, translated by the author). 

4. Cariúnas Project - a few case reports
In this section, I will report a few "cases" that happened at Cariúnas Project, which properly illustrate our pedagogical experience. The testimonies given by teachers and coordinators suggest some inquiry, which I rephrase as questions, or food for thought:

Could it be that an  interdisciplinary curriculum  is the answer for music education 

this century? 

If so, then, should an ideal model of music educator go through the living 

experience of such an interdisciplinary curriculum?

Would the holistic view of education attend to human diversity? 

4.1 Case 1 – Experimentation and discovery

Imagine a small community/school in the outskirts of a big town ... there is a social cultural program there for children and adolescents ... imbued of music, dance and solidarity ... In one of its classrooms, a teenager fingers a short piece on the flute for the first time for his teacher. Suddenly, the same tune is heard from an electronic keyboard next door. The sound reproduction comes from Pedrinho, a 10 year old who has so far been cool and indifferent to the project's daily life, in which he has already participated for two years. As a student of the first phase of the project, musicalization tasks, dance classes, choir practice and music creation were offered him five days a week, a variety of options strategically hosted by the program for him to exploit his abilities, which had seldom happened to that day. It was thus from that experimentation and discovery that new horizons opened up for Pedrinho. 

Thanks to the variety of activities proposed by the project, to the favorable environment for experimentation - concrete variety at the learner's disposal -, and thanks also to respecting Pedrinho's learning rhythm, today he is an active, participant, creative learner, and much more whole. With the development and improvement of other skills, and with his high capacity for perception, he has been achieving more balance, maturity and greater understanding of his own "self". Today, Pedrinho participates in all the program's tasks, doing modern dance, playing the flute, and having chosen sax as his main instrument.

4.2 Case 2 – Seeking Balance 


Upon visiting the choir practice room, we will find João Carlos, 11, with his other classmates, learning a new vocal repertoire. Uneasy, agitated, unfocused, and playing a very negative leadership, he disturbs his classmates as well as the very dynamic of the activity. When his attention is called to the fact, he does his best to concentrate and quiet himself because, deep down, he likes being there. At the end of rehearsal, João Carlos runs to change his clothes and put on his ballet shoes because his next activity is a dance class. At first still agitated, unfocused and unsettled, he starts practicing a series of exercises and dance techniques which, little by little, calm him down. Slowly, he finds body mind balance through dance. As time went by, other of João Carlos' potentialities were developed by way of the body. Dance integrated to music teaching and instrument performance did alleviate his difficulties in the long run, specially that of concentration, which upset so many other feelings.

Today, João Carlos is still in the project as a learner of the second half of the program, fully participating in music and dance tasks. He studies the sax, participates in the wind group, and has become the leading dancer of the ballet group. Despite his 16 years of age, he is presently also a dance assistant, responsible for street dance classes for beginners. Holding a scholarship from a dance academy partner to the project, he sustained the maximum grade in the tests applied by members of the Royal Academy of Dance for a ballet dancer certificate award and recently got a prize as revealing dancer in a contest of great expression in the capital city of Minas Gerais, Brazil. 

4.3 Case 3 – Knowledge Transfer


The arrival of the first wind instruments acquired by the project's direction was a very special date to all involved in that social cultural program. So far, the learners' experience with musical instruments had been restricted to collective recorder classes, keyboard and guitar, and flute workshops since we had only one instrument of the kind. The acquisition of instruments was an urge to lower the anxiety of the learners for new challenges. After much hardship to raise the necessary fund, the purchase was made. There were two saxophones, four clarinets, two trumpets and two flutes. 

What happened from the moment of presentation, experimentation and recognition on can be described as a truly musical artistic catharsis. Insights flourished as the learners soon found out they were able to play each new instrument easily. They also perceived that playing by ear, or creating a tune directly from the instrument was as simple as singing or fiddling with the keyboard, guitar and recorder. Phrases and song fragments, earlier restricted to choir practice, musicalization, pop singing and dancing began to be heard in various tones as a result of the whole process. 

The only thing the learners did not realize in that musical catharsis was that the holistic phenomenon of synergy - a movement of integration and interaction among parts - was the process that occurred inside each one of them. That process allows the learner to quickly draw relationships in the learning process and transfer this knowledge to another field of study (Yus, 2002).  By easily drawing a sound from the clarinet or the saxophone, they were using the same diaphragm movements they had worked out, both in choir practice and dance. By fingering the instruments, they used the same mechanisms of the recorder, given the digital similarity. By playing a short musical phrase by ear, they put to practice the ability of melody and harmony perception, which they had been training and developing since the first part of the program. 

Finally, when acquired knowledge is meaningful, it is easily transferred, given the chance and means for the discovery.

4.4 Case 4 – Seeking new values

One morning in Cariúnas Project, at lunch time, a 10 year old student went after her teacher to tell him sadly that her pocket money (eighty centavos) was gone. With tearful eyes, she explained that the coins were for paying her bus ticket back home. According to the student, the coins had been lying all morning on the exact same place she had left them. After many searches, it was clear that the coins had not simply disappeared, but had rather been stolen from her. In face of this dilemma, the teacher decided to gather all the students in the classroom. Sitting on the floor in a circle, he calmly presented his arguments. He discussed the importance of Cariúnas with the students, of how this experience brought  them together as a large family and that was why they were all brothers and sisters in heart. There, they were all learning to live together and that is why they had to build up on love, respect, honesty and solidarity at all times. Only after this reflection the teacher told them the girl's coins were gone, reinforcing the matter of values, which are always very relative. Eighty centavos in Brazilian reais are probably not much for some of us, but mean a great deal for others. Above all, no matter how little the amount, a theft is never justifiable. Without ever mentioning finding the "guilty one" for what had happened, the teacher asked them all to think the matter over and that the responsible put the coins back to the place where they had been missing. Thanking them all for their attention, the teacher dismissed them and asked them to return to their agendas. A little later the coins were found lying in the bathroom sink. 


Only responsible education can lead a child to the practice of self-check. It is only by developing responsibility that a child can value life and grow into a state of harmony and personal balance and to demonstrate responsibility in building world peace.

4.5 Case 5 – Results of a holistic education practice


Moving on through this home/school, we find two chatting adolescents in another room. The meeting is very special since its aim is the exchange of experiences as each girl explains to the other what she has learned about her instrument. Mariana speaks of her clarinet and Clara describes and handles her flute. The explanation of how to hold the instrument, the way of showing a particular position or of what to do to produce  a certain sound goes from one colleague to the other naturally, givingly and unrestrictedly. Improvisation happens right there, a natural practice between the two young women. The difference is that each of them fiddles with the other's instrument. Mariana and Clara, students of the second half of the project, are getting ready for an entrance examination in music. This preparation is done through integrated activities, ranging from specific instrument, perception, appreciation, creation and traditional chamber music practice lessons to the basic activities of this project - choir practice and dance - of which they participate since the beginning of their entrance in the program. As part of this frame of options is also the practice of teaching children musicalization integrated to dance, of which they began participating after the age of 16, and whose aim is their formation as cultural agents. 

Today, after five years of experience in Cariúnas, and having been exposed to its multiple forms of integration, Mariana and Clara are a reflex of that integral, whole education they received as members of the project. Besides performing a main instrument, they can play the recorder and the keyboard as a second instrument. They have also acquired basic skills in other wind instruments and percussion. They are capable of composing short tunes, with lyrics and arrangements, and a choreography for a new song. They are both multiplying agents in the project, acting as assistants in musicalization and instrument performance for beginners in day cares and local public schools. 


Nowadays, Mariana is a University student of music, doing a major in clarinet and Clara is getting ready for an entrance examination in conducting (regency). The most recent accomplishment of the two young women was their participation as musicalization teachers in a recent Winter Festival of a small country town in Minas Gerais, Brazil, together with two other assistants of the project. 

5.  Final comments 

Despite the still reduced universe of the experience carried out in Cariúnas Project, the educational process it proposes, based on a holistic view of education, tends to demonstrate its viability. We believe that its teaching proposal and its results can contribute to enrich present discussions on: (1) Social projects and their objectives in attending children and adolescents. (2) Music teaching in regular schools from a possibly interdisciplinary approach with other art forms. And (3) The formation of music educators in academic contexts.

To discuss whole education and the possibility of its implementation, where the learner is the reference point is to think changes. And to implement changes requires transformation in thought, vision and interpretation of the reality of everyone involved. Perhaps these thoughts might well be our contribution to a change in paradigm in music education. 
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